


During the move to remote learning during the
COVID-19 pandemic, the issue of the “digital
divide” got prominent attention from the
national media. As students were asked to log
into school from home, it was clear that not all
students had the same access to digital tools for
learning and that inequities fell along income
and racial lines (Halderin et al., 2021).

Schools worked hard to get devices to
more students and to increase the availability of
high-speed internet for all learners (Reynolds et
al., 2022). This work was critical to keep
children connected and learning during an

40

Vol. 20, No. 4 Winter 2023-24

AASA Journal of Scholarship and Practice



promising practice to engage all students with
higher-order thinking experiences (Han et al.,
2015; Liu & Hsiao, 2002; Marx et al., 2004).
Given that technology is now widely available
for student use (Bushweller, 2022), its
classroom use could allow teachers to bring
project-based learning into their core
instruction.

Technology enriches these learning
approaches by offering tools for research,
documentation, collaboration, and sharing of
results. For example, students investigating the
problem of plastics in their local watershed can
use online databases to learn about how plastics
end up in the water.

After using the research to brainstorm
solutions, the students can make videos about
reducing plastic water bottles. These videos can
then be shared on social media (CivicTREK
ACPS, n.d.). Using technology for these
authentic purposes is what schools should be
striving for. Technology to support instruction
for equity would have students using their
devices for these types of real-world, engaging
tasks. However, for this to come to fruition,
schools need to provide teachers with
professional learning opportunities as well as
reduce the pressures associated with testing,
which limits teachers' use of project-based
learning (Dunbar & Yadav, 2022).

Use technology for culturally sustaining
practices

Furthermore, to be anti-racist in our work, it is
important to use technology in ways that center
students' lived experiences, cultures, and
identities in the classroom learning
environment.

This culturally sustaining approach
engages students in problem-solving and would
also be doing so recognizing the social and
political factors at play in the school and
community (Ladson-Billings, 1995; Hammond,
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2014). For example, students would be doing
more than just making a video recalling the
names and “accomplishments” of famous
explorers, but evaluating the impact these men
had on the lives of indigenous people and
creating a video that expresses an opinion and
could be used in a celebration of Indigenous
People’s Day.

Kimberly Scott’s work with
CompuGirls, a program in which girls identify
community issues of importance to them and
then use digital tools to analyze the issue and
present results, is an excellent example of how
technology can be positioned for social justice
(Scott et al., 2015).

Similarly, the Digital Youth Divas use
technology to address local histories of
injustice and build sustainable, computational
capacity in communities (Erete et al., 2019). By
marrying project-based learning, culturally
sustaining practices, and technology
integration, schools can connect students’
interests, cultures, and communities while
challenging inequities and injustices (Mills et
al., 2021). Programs like these can be models
for schools.

With an investment in professional
learning and partnerships with culturally
sustaining, project-based learning
organizations, schools can develop programs
modeled on CompuGirls and Digital Youth
Divas that ensure that traditionally
marginalized students are using technology for
deeper learning not for regurgitation.

2. Spend less time looking at testing data
that show results that repeat past
patterns and instead find stories of
promising practices.

In many school divisions, a great deal of
time is spent analyzing school-wide and
district-wide testing data. In many cases the
results of data repeat patterns from prior years
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student GPAs, graduation rates, and persistence
rates (Watson et al., 2016). Bennett and
Gitomer (2009) called for an integrated
assessment model that uses technology to probe
for deeper learning, aligning more closely with
what we know about student learning and
growth. Advances in technology could be used
to do more than create computer-adapted
assessments; instead, it could broaden how we
assess our students by creating EPortfolios or
other integrated assessments for each student.

Consider taking the hours it currently
takes to assemble test score data and use that
time instead to document examples of student
learning. You may still find that your division
is falling short in instructional practices for
marginalized students, but you will find
yourself asking new questions that are more
grounded in the types of instruction that you
want to see (Tuck, 2009).

3. After considering these, then take a
deeper look at access. It is still critical to
make sure that all students truly have
access to the tools they need to be
successful.

Many schools now have 1:1 device
programs for students in grades 4-12
(Bushweller, 2022) which is significant. We
know that many students will not have access
to technology for learning without these 1:1
programs. But the goal of equity does not end
there.

School divisions must do an assessment of
what happens with the devices after the initial
roll-out. For instance, when you walk into any
given classroom, what percentage of students
have fully operational devices? Who are the
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For instance, they may require a social
security number, which undocumented families
do not have. They may also reject any
applications in which the family has defaulted
on a prior payment. Without investigating these
programs, offering them is not actually
addressing equity issues in your school
division.

Engage families to identify how technology
can help them navigate school

Parent engagement must be a part of any
technology equity plan. Many schools have
moved to online student information systems
and learning management systems.

A technology for equity assessment
would ask which parents are accessing these
systems and how often. If there is an inequity
found, schools should consider how the school
can reach out to families that may need support
understanding how the systems work.

Working with community partnerships
is a good way to address this challenge.
Mclntosh and Curry (2020) found that a
partnership between a public high school and a
church minimized inequities at the school by
fostering relationship-building and resource-
sharing among the staff, students, and church
members.

Schools can learn from this work and
reach out to churches, shelters, and community
centers, which often have parenting groups.
School staff could work with these parenting
groups to review how parents can use student
information systems and learning management
systems to monitor student attendance,
assignments, and grades for more successful
school experiences.

In addition, schools should create
instructions and tutorials in many languages
that can be distributed at these meetings in
ways that are easily accessed by families.
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Critically examine the technology your
system uses for implicit or explicit bias or
racism
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The main takeaway that we want to
highlight is that being neutral in educational
technology is not an option (Selwyn, 2010).
How we purchase, implement, and assess
technology in schools will always fall
somewhere along the anti-racist/racist
continuum.

Passing out devices to end the “digital
divide” equates to a “color blind” approach to
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