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3.3'LVWULFWYV DQG VFKRROV DU Hn& pdlldiePthat QJ XQGHU VW
uphold WKH WUDGLWLRQDO V\VWHP" &DVH\ 6WXUJLV

According to Casey and Sturgis, one The knowledge from these innovators has
hundred innovators in competency education evolvedsince 2011 and now includes 10
came together in 2011 for the first time and distinguishing features of CBE. These features
worked up a definition of higlyuality help leaders and teachers as they transition
competencybased education that included five ~ from traditional based education to
elements. The innovators included leading competencybased education. The updated 10

teaclers, principals, district, and state leaders.  features, as identified by Casey and Sturgis

1.

(2018) are as follows:

S6WXGHQW VXFFHVV RXWFRPHV DUH GHVLJQHG DURXQG SU
OHDUQLQJ  tu&B 2618, p.&G):

S'LVWULFWY DQG VFKRROV PDNH D FRPPLWPHQW WR EH UH
OHDUQLQJ H[SHFWDWLRQV" &DVH\ 6WXUJLV S

S'"LVWULFWY DQG VFKRROV QXUWXUH HPSRZHULQJ LQFOXYV
2018, p. 5);

3S6WXGHQWY UHFHLYH WLPHO\ DQG GLIITHUHQWLDWHG LQVW
p. 6);

35 H V Hibforfmé&d pedagogical principles emphasize meeting students where they are and
EXLOGLQJ LQWULQVLF PRWLYDWLRQ" &DVH\ 6WXUJLV

S$VVHVVPHQWY DUH HPEHGGHG LQ WKH SHUVRQDOL]JHG OH|
LQFOXGLQJ WKH WUDQVIHU RI NQRZOHGJH DQG VNLOOV™ &

SOHFKDQLVPV DUH LQ SODFH WR HQVXUH FRQWagtst HQF\ LQ
NQRZOHGJH DQG VNLOOV" &DVH\ 6WXUJLV S

36 FKRROV DQG GLVWULFWYVY YDOXH WUDQVSDUHQF\ ZLWK FC
OHDUQHG WKH OHYHO RI SHUIRUPDQFH IRU PDVWHU\ DQG
Sturgis 2018, p. 7);

S6WUDWHJILHV IRU FRPPXQLFDWLQJ SURJUHVYVY VXSSRUW WEK
(Casey & Sturgis, 2018, p. 7); and

10. 3/ H D U aihbcé based on attainment of learning expectations (mastery) through

SHUVRQDOL]JHG SDWKzD\V" &DVH\ 6WXUJLV S
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Personalized Learning
A component of competendyased education (2015) provided the following definition of
is personalized learning. Bray and McClaskey personalized learning:

In a personalized learning environment, learners actively participate in thaintgar
They have a voice in what they are learning based on how they learn best. Learners
have a choice in how they demonstrate what they know and provide evidence of their
learning. In a learnecentered environment, learners own andiesign their

learring. The teacher is their guide on their personal journey. (p. 14)

Patrick, Kennedy, and Powwel (2013) personalized learning) as a way to transition
HPSKDVL]HG WKDW 3SHUVR Q D @isyHrém Gdamitdein f@vdr bhé sriciivte that
equal to competeneE DVHG OHDU QL Q J creates flexibility and allows students to
KRZHYHU WKH\ VDLG 3WKH\ DprogreSsth©tbeywde@orBiae nvsdtety Rl
areof WHQ PLVWDNHQO\ XVHG L&aldiic Edhie. BtlBeBt® démonstrate

(p. 22). mastery regardless of time, place pace of
learning.The strategies utilized in
The U.S. Department of Education competencybased learning and personalized
(2013) tagged competendased learning and learning include online and blended learning,
personalized learning in the same title without  dual enrollment and early college high schools,
distinction. The Department of Education projectbased and communHyased learning,
views the two (competendyased learnigp and and credit recovery.

The following research questions guided this study.

1. What perceptionsdoK DGPLQLVWUDWRUVY KDYH RI WUDGLWLRQ|
transitioning to competendyased education and to what extent and in what direction do
these perceptions correlate with each other?

2. What perceptions do-H2 administrators have of why their districts chose to implement
competencybased education and to what extent and in what direction do these perceptions
correlate with each other?

3. How doK-12 administrators describe the various setbacks, if any, faced by
administrations during implementation of a competemased education system and to
what extent do these setbacksomzur with each other?

4. What benefits, if any, doH2 administratorglescribe as a result of transitioning their
schools to competendyased education and to what extent do these benefitscew with
each other?

5. What resources, if any, do-K2 administrators perceive are needed to implement
competencybased education and what extent and in what direction do these perceptions
correlate with each other?
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Negativeperceptions of traditional educational systems

The mean of perceptions ranged from 4.58 to 5.42 with all responses being in the atjoeglyr
agree categorylhe mean and standard deviation of the responses for this question are identified
in Table 2.

Table 2

Mean and Standard Deviation of X2 Administrator Perceptions of Traditional Based Education

Perceptions Mean SD
Failing to prepare students for life 458 1.18
Time based 542 .63
Grading practices not aligned to what is learned 5. .92
Resembles a fixed mindset 5.03 .96
Ranks and sorts students 5.29 .82
High variability in how teacher determines proficiency 5.24 .70

The results indicatedositive relationship between all perceptions ranging from 35 to
.65. The largest correlation was a large, statistically significant correlation betweerizhe K
DGPLQLVWUDWRUVY SHUFHSWLRQ WKDW WKH WUDGLWLRQDO H:
identify what the student has learned andpeeption that the traditional system resembles a fixed
mindset (¢= .648, p <.01).
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Why districts and schools chose to implement competentased education

The mean of responses ranged from 2.55 to 5.21. This represented responSesrfesvhat
Disagreeto Agreeof why schools moved to competerogsed education. The mean and standard
deviation of the responses are identified in Table 3.

Table 3

Mean and Standard Deviation of K $GPLQLVWUDWRUVY 3HUFHSWLRQ RI WKH

Why Mean SD
Struggling to meet the needs of the students 5.21 .83
Statewide initiative 2.55 1.83
District administration promoted and built capacity 4.87 1.40
Student achievement was low 3.92 1.63
The results indicated positive and why of student achievement being low and
negative relationships between fterceptions struggling to meet the needs of the students
of why ranging fromg=-.17 to .61. The rs=.61, p < .01According to Cohen (1988),

largest correlation was a positive, large effect,  this coefficient would be considered a large
statistically significant correlation between the  effect.
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Setbacks faced by K12 administrators during implementation of competencybased education
The mean of responses ranged from 1.92 to 3.41. This represented responBesdipio A
Moderate Amountf setbacks faced by-K2 administratorsThe mean and standard deviation of the
responses for this question are identified in Table 4.

Table 4

Mean and Standard Deviation ofX2 Administrator Setbacks

Setbacks Mean SD
Resistance from staff 3.41 .98
Resistance from community 3.10 1.06
Resistance from students 2.59 1.03
Resistance from accreditation agencies 1.92 .81

The results indicated positive and negative relationships between setbacks namging £
.08 to .62. The largest correlation was a positive, large, statistically significant correlation between the
setback of resistance fro(.81)] TJ ET Q q 505.18 429.19 36.624 27.6r
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Resources needed as perceived by K administrators to implement competencybased
education

The mean of responses ranged from 2.18 to 3.79. This represented responses raniyingrfraito
Extensivaesources needed to implement competéased education. The mean and standard
deviation ofresponses for this question are identified in Table 6.

Table 6

Mean and Standard Deviation otk Administrator Perceptions of Resources Needed

Resources Mean SD
Professional developmen 3.79 41
Flexible seating 2.45 .82
Additional staff 2.18
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Characteristics in a school leader perceived by K2 administrators necessary for implementing

a change to competencyased education

The mean of responses ranged from 5.05 to 5.79. This represented responses ranging from
Moderately Importanto Extremelyimportantcharacteristics of administrators needed to implement
competencybased educatioifhe mean and standard deviation of responses for this question are
identified in Table 7.

Table 7

Mean and Standard Deviation of K
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